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Statement of intent

St. Joseph’s Catholic Infant and Junior Schools, Birtley believe that, in order to facilitate teaching

and learning, the school community must promote the fruitfulness of positive relationships between

staff, pupils and parents.

& Junior Schools
{ Birtley

OUR MISSION

Let us build a house where hands will reach beyond the wood
and stone, to heal and strengthen, serve and teach, and live the
Word they've known.

Built of hopes and dreams and visions, rock of faith and vault
of grace; here the love of Christ shall end divisions:

All are welcome in this place.

OUR VISION

Lord, in our daily lives, may we:

Love and serve like St. Joseph, care and protect like St. Joseph,
work and teach like St. Joseph, show compassion and loyalty like
St. Joseph, have trust and faith like St. Joseph.

We follow St. Joseph's virtues and remember our
significance in God's world. Amen.

Our community recognises that when in harmony with
one another, we will fulfil our shared mission and vision
statement aims.

We know, and teach, that acceptable positive
relationships and behaviour must be demonstrated in all
aspects of school life.

Through the effective promotion of our school’s mission
statement, vision, virtues and beliefs, we should be able
to foster the desired behaviour required of pupils and
staff at all times.

St. Joseph’s Virtues, as described within the school’s
vision statement prayer, requires the community to be
active contributors for the good of the community, so as
to ensure that we live in harmony with each other.



Legal framework

2.1. This policy has due regard to all relevant legislation and statutory guidance including, but not

limited to, the following:

Education Act 1996

Education Act 2002

Equality Act 2010

Educations and Inspections Act 2006

Health Act 2006

The School Information (England) Regulations 2008

DfE (2025) ‘Keeping Children safe in Education’

DfE (2016) ‘Behaviour and discipline in schools’

DfE (2018) ‘Sexual violence and sexual harassment between children in schools and colleges’
DfE (2018) ‘Mental health and behaviour in schools’

DfE (2015) ‘Special educational needs and disability code of practice: 0 to 25 years’
DfE (2013) ‘Use of reasonable force’

Voyeurism (Offences) Act 2019

2.2. This policy operates in conjunction with the following school policies:

St. Joseph’s Virtues — Mission and Vision Statements (see above)
Anti-Bullying Policy

Special Educational Needs and Disabilities (SEND) Policy

Child Protection and Safeguarding Policy

Exclusion Policy

Physical Restraint and Reasonable Force Policy

Complaints Procedures Policy

Roles and responsibilities

3.1. The local governing committee has overall responsibility for:

The monitoring and implementation of this Relationships and Behavioural Strategy and of the
behaviour procedures at the school. This includes the policy’s effectiveness in addressing any SEMH-
related drivers of poor behaviour.

Ensuring that this policy, as written, does not discriminate on any grounds, including, but not limited to,
any protected characteristics including: age, disability, gender reassignment, marriage and civil
partnership, race, religion or belief, sex and sexual orientation.

Promoting a whole-school culture where calm, dignity and structure encompass every space and
activity.

Handling complaints regarding this policy, as outlined in the school’s Complaints Procedures Policy.

3.2. The headteacher is responsible for:

Establishing the standard of behaviour expected by pupils at the school.

Determining the school rules and any disciplinary sanctions for breaking the rules.

The day-to-day implementation of this policy.

Publishing this policy and making it available to staff, parents and pupils.

Reporting to the local governing committee on the implementation of this Behavioural Policy, including
its effectiveness in addressing any SEMH-related issues that could be driving disruptive behaviour.




3.3. The SENDCO is responsible for:

e Collaborating with the local governing committee, headteacher and the mental health lead, as part of
the SLT, to determine the strategic development of behavioural and SEMH policies and provisions in
the school.

e Undertaking day-to-day responsibilities for the successful operation of the behavioural and SEMH
policies to support pupils with SEND.

e Supporting subject teachers in the further assessment of a pupil’s strengths and areas for
improvement and advising on the effective implementation of support.

e Liaising with other schools, educational psychologists, health and social care professionals, and
independent or voluntary bodies.

o Lliaising with potential future providers of education, such as secondary school teachers, to ensure that
pupils and their parents are informed about options and a smooth transition is planned.

e leading CPD on mental health and behaviour.

3.4. Teaching staff are responsible for:

e  Setting high expectations for every pupil and aiming to teach them the full curriculum, whatever the
prior attainment.

e Planning lessons to address potential areas of difficulty to ensure that there are no barriers to every
pupil achieving their full potential, and that every pupil with SEMH-related behavioural difficulties will
be able to study the full national curriculum.

e Being responsible and accountable for the progress and development of the pupils in their class.

e Being aware of the needs, outcomes sought, and support provided to any pupils with SEMH-related
behavioural difficulties.

o Keeping the relevant figures of authority (HT, DHT/SENDCO) up-to-date with any changes in
behaviour.

3.5. All members of staff, volunteers and support staff are responsible for:

e Adhering to this policy and ensuring that all pupils do too.

e Promoting a supportive and high-quality learning environment, and for modelling positive relationships
and behaviour.

o  Where necessary, and as authorised by the headteacher, punishing pupils who display poor levels of
behaviour. This responsibility includes the power to discipline pupils even when they are not in school
or in the charge of a member of staff.

3.6. Pupils are responsible for:

o Their own behaviour both inside school and out in the wider community.
e Reporting any unacceptable behaviour to a member of staff.

3.7. Parents are responsible for the behaviour of their child(ren) inside and outside of
school.

4. Promoting effective relationships in school between staff and pupils

4.1. The school’s mission and vision statements are paramount in promoting positive staff
and pupil relationships. Firstly, they underpin the work of the school, but secondly the
mission statement seeks to broaden our purpose for effectiveness. The Gospel values,
which underpin our mission statement, are positive reminders - ensuring that individuals



are treated with care, respect but mostly love. In order for our community to work
together, we must ensure that our relationships are built on strong foundations. The
foundations of which can only be created when the language which staff use, is modelled
correctly, creating a culture of positivity, rooted in Christ.

4.2. To have an impact, the St. Joseph’s Virtues need to become the normal everyday way
in which the school community refers to its mission. If we are attentive to what actually
goes on, in our school, we will see our mission statement characteristics being lived out.
Its requirements will become recognisable in our actions and conversations with one
another. However, consistent use of the language of the mission and vision statements
needs to be inherent in our everyday conversations — it should be ‘within our being’.
When adults promote a characteristic or virtue, it must always be done against the
background of promoting all the virtues, all the time; it is so important that the other
attributes are celebrated and not dismissed; they are all equally important.

4.3. The way people talk to, and about, one another demonstrates the quality of our ‘social
capital’ within school. Consequently, if we wish for our environment to be a calm,
supportive, purposeful and effective work place, then we should strive to have high-
quality social interactions with each other - in an attempt to help our school flourish.

4.4. As soon as pupils enter the schools, be it in Reception or as an in-year entry higher up
the school, pupils should recognise that adults will be proud of their everyday
achievements. Being proud of achievements doesn’t mean that children are automatically
rewarded with a physical action, gift, sticker, certificate or sweet. In fact, there is much
evidence that demonstrates that many rewards systems are damaging and create
cultures of negativity as children believe that: ‘| didn’t get an award, so | mustn’t be as
good as X who did.” Kohn (1993) in his book, Punished by Rewards: The Trouble with Gold
Stars, Incentive Plans, A’s, Praise and Other Bribes recognises the damage that can be caused
if a child fails to attain a reward citing that in many cases, pupils’ self-esteem, motivation,
sense of community and collaboration declines. Equally, many school rewards systems
focus on academic achievement or regular good behaviour, but they fail to lack the
‘values’ that are associated with ‘good learning’ or the characteristics that are required
for us to live together in harmony. When these values are reinforced, they help to
develop the character of a reflective learner, who recognises their place in God’s world.

4.5. As a school, we aim to establish positive relationships quickly with our pupils. Such
strategies include:

Welcoming pupils as they enter the classroom.

‘Good morning xxx, how are you feeling today?’

Ensuring pupils understand what is expected of them.

Creating a positive environment where every pupil feels comfortable and respected.

Showing an interest in each pupil’s interests, talents, goals, likes and dislikes, and their family.
Engaging with pupils during lunchtime and playtime.

Using positive language, described within our mission statement within our conversations and
interactions with pupils.

‘Wow. Thank you for bringing in money for the cake sale today - you helped to promote a sense of
justice by doing this.’



When interacting with pupils, guide them towards positive outcomes rather than highlighting their
mistakes.

‘You've really tried hard there and shown great determination, but it’s not quite right. Can we think of
a way to help xxx get the answer?

Use examples from scripture to highlight what Jesus and St. Joseph’s expectations may have been in
certain situations.

‘How do you think Jesus or St. Joseph may have reacted to xxxx’s words?’

4.6. Within the classroom, teachers establish clear expectations for communication and
listening, manners and respect for pupils — this includes:

Acknowledging and giving praise when a pupil demonstrates good manners e.g. ‘Lovely use of
manners, xxxxx’.

Encouraging pupils to treat others with respect by modelling the desired behaviour.

Describing the importance of treating others how they like to be treated.

Role-playing various situations to demonstrate appropriate responses, so they understand how to act in
a given context.

Establishing a culture of politeness to help pupils understand basic manners and respect.

‘Well done for holding open the door for an adult.” ‘Thank you for offering to get a chair for the
teacher.’

Teaching pupils the importance of showing respect to each other — e.g. writing thank you notes to
those who have visited school and given up their time for us.

Promoting the use of thanks as a means to further someone’s desire to help somebody again. ‘Could
you please say thank you to xxx, for allowing us to show her work to everybody today? We really
respect you for trying so hard to help us.

The need for stdff to be articulate and use language correctly:

In order for the above strategies to work, all adults should speak eloquently to other children and to
each other, modelling the language that is expected of pupils. St. Joseph’s Virtues aims to create a
culture of excellence. The Ministry of Education in New Zealand (2009) states that: ‘Oral language
[helps] to underpin all learning and all social interaction.’

When stdff speak, they should: say it clearly; speak for success; focus on the tone needed and dispel
the myth that speaking aloud is only for the confident child. Staff must speak: using correct pronouns,
tenses, grammatical structures, at all times. Staff also have an obligation to correct pupils’ misuse or
oral inaccuracies. We are preparing our pupils for jobs, interactions and we should demonstrate that
we value public speaking and our capacity to communicate clearly to others.

Oh, remember xxxx, we don’t use the word ‘brung’, we use the word ‘brought’

Can you try that sentence again? We say ‘I have seen...’, not 1 seen...’".

Remember, we don’t say | done...’, we say: 1did....’

4.7. Where vulnerable pupils or groups are identified, provision will be made to support
and promote their positive mental health and their capacity to develop relationships
with one another. The school's SEND Information Report outlines the specific
procedures that will be used to assess these pupils for any SEMH difficulties that could
affect their behaviour.

5. Definitions

5.1. For the purpose of this policy, the school defines “serious unacceptable behaviour” as
any behaviour which may cause harm to oneself or others, damage the reputation of



the school within the wider community, and/or any illegal behaviour, including, but not

limited to, the following:

Discrimination — not giving equal respect to an individual on the basis of age, disability, gender
reassignment, marriage and civil partnership, pregnancy and maternity, race, religion or belief, sex,

and sexual orientation

Harassment — behaviour towards others which is unwanted, offensive and dffects the dignity of the

individual or group of individuals

Vexatious behaviour — deliberately acting in a manner so as to cause annoyance or irritation

Bullying — a type of harassment which involved criticism, personal abuse or persistent actions which
humiliate, intimidate, frighten or demean the individual
Cyberbullying — the use of electronic communication to bully a person, typically by sending messages of

an intimidating or threatening nature

Possession of legal or illegal drugs, alcohol or tobacco

Possession of banned items

Truancy

Refusing to comply with disciplinary sanctions

Theft

Swearing, racist remarks or threatening language

Fighting or aggression

5.2. For the purpose of this policy, the school defines: ‘low level unacceptable behaviour,

unacceptable behaviour, serious unacceptable behaviour and challenging behaviour.’ as

any behaviour which may disrupt the education of the perpetrator and/or other pupils,

including, but not limited to, the following:

Lateness

Low level disruption and
talking in class

Failure to complete
classwork

Rudeness

Shouting out

Poor effort

Distracting others

Lack of correct equipment
Refusing to complete
homework, incomplete
homework, or arriving at
school without homework
Telling lies

Running in corridors
Pushing or being silly in
line

Borrowing without
permission

Leaving work area untidy
Disobeying teachers’
instructions

Consistently shouting
out

Consistently poor effort
Distracting others
Poor attendance
Unprepared for work
(continuously)

Physical fights
Name-calling

Stealing

Disregarding
supervisors
Threatening/aggressive
behaviour

Refusal to co-operate

Discriminative abuse

Verbal abuse

Bullying

Persistent disobedience or
destructive behaviour

Racism

Sexting

Upskirting

Cyperbullying or social media
slander/libel

Child-on-child abuse (formally
known as peer-on-peer abuse)
Extreme behaviour — e.g.
violence, running away from
school, vandalism

Any behaviour that threatens
safety or presents a serious
danger

Any behaviour that seriously
inhibits the learning of pupils
Any behaviour that requires the
immediate attention of a staff
member.




e Minor disruption in local
area while travelling to
and from school

e Use of mobile phones
without permission

o  Grdffiti

Any persistence of low

level behaviours would

e move into the moderate
level

Repeated incidents of
any moderate

behaviours, inform the
HTI/IDHT

e  Unacceptable behaviour may
be escalated as serious
unacceptable behaviour,
depending on the severity of
the behaviour.

5.3. Sanctions for unacceptable behaviours

e frown

e Verbal

e  Withdrawing attention

e Repeat activity
properly

e Sit alone

e Reinforce positive
behaviour with pupils
acting/behaving
accordingly

e Warning

e Related sanction e.g.
completing work,
cleaning up

® mess

e Time out in class

Time deducted from free
choice time

Time out in another class
Buddy system

Reflect and write at playtimes
or lunchtimes

Contact with parents or
informal parents’ meeting
Attendance letter

Loss of privileges

Involve parents

Send to Headteacher
Involve SENDCO

Early Help Assessment
Daily and weekly behaviour
report card

Involve outside

agencies e.g. High Incident
Needs Team

e  Modified timetable

e Fixed term exclusion

Referred to HT/DHT

Permanent exclusion

6. Effective classroom management

6.1. The school understands that well-managed classrooms demonstrate consistency
between classes and staff members, year on year. With this in mind, all staff should:

statement.

Make effective use of the physical space available.

Start the year with clear expectations and routines that are understood by all pupils.
Establish the language that needs to be used to create a positive learning climate.

Establish sanctions for misbehaviour, as outlined in the above strategy.

Encourage respect and development of positive relationships, in conjunction with the mission

e Have well-planned lessons with a range of activities to keep pupils stimulated and on-task at all times.

6.2. A study by Thornberg (2008) ‘School Children’s Reasoning About School Rules’ found
that rules in schools should be categorised into five domains.




6.3.

—

Relational Personal

Protecting

Well-managed classrooms are paramount to preventing disruptive and challenging
behaviour. However, it is only when the four areas of etiquette, protection, structure
and personal rules are defined — either concretely or through discussion - that children
understand their ideology and ‘relational’ rules can be implemented. School rules help
children to define what they know to be morally acceptable and they recognise their
influence and values. Equally, pupils are critical of teachers who display inconsistency,
unfair treatment and lack of respect for the rules that they or the school create, if they
are not correctly adhered to (Thornberg, 2006, Williams, 1993 and Thomson and
Holland, 2002).

Subject to reasonable adjustments (e.g. those pupils whose SEND may affect their
behaviour), pupils will be expected to follow the school St. Joseph’s Virtues. There are
many rules, which are unspoken, which have become part of our culture; it is impossible

to define them all. However, we will attempt to consolidate the expectations that pupils
are required to follow:

Relationship Structuring Protecting Personal Etiquette
expectations expectations expectations expectations expectations
Use positive Bring back Show respect for Well-behaved Hold a door
language linked to homework on a the school children get open for another
the mission Tuesday. environment. golden time in member of staff

statement. Reception. or pupil
Treat everybody Raise hands when Mobile phones Certificates are | Wear correct PE
equally, with answering a should be handed awarded for and school
tolerance and question. into the class core and uniform at all
respect. teacher at the start foundation times.
of the day. subject work.
Walk in the Use inside voices Speak clearly at
classroom. when speaking to all times.
one another,
indoors.
Stay in your seat, Walk on the Use appropriate
during lessons. playground and not cutlery when




cycle, before or eating a school

after school. meal.
Walk one behind Quietly, enter
the other. the school hall or

teaching hub,

respecting the
atmosphere that
has been created.

O

At the start of every term and academic year, teachers remind pupils about school
expectations, including acceptable behaviour and consequences, particularly when
expectations are not upheld.

Teachers should not seek to devise classroom specific rules without prior consultation
with the senior leadership team and other school staff, to ensure continuity between
classrooms and year groups. This maintains an expectation that rules are always clear,
comprehensive and enforceable.

Attention is given to how expectations are worded — teachers ensure they use positive
language rather than negative, e.g. “XXX please act respectfully towards your peers and
teachers”, rather than, “Do not act disrespectfully towards your peers and teachers”.

The St. Joseph’s Virtues and the three-strand expectation agreement are applicable
to pupils’ behaviour on the school premises and outside of the school — teachers ensure

pupils understand this, through effective Relationships and Health Education teaching.
Routines

The school understands that pupils work best when there is an established routine, and
that most behavioural problems arise as a result of inconsistent routines.

Teachers establish classroom routines at the beginning of the academic year, in
conjunction with pupils and revisit these daily.

Routines may include activities such as the following:

Sitting down, ready to learn, as soon as pupils enter the classroom — so as to ensure no learning time
is wasted.

Sticking lesson objectives into books.

Books and tasks are ready for pupils as they enter the classroom so as to avoid disruption.

Asking pupils to go to the toilet, during play time and lunchtime, where possible.

O

Once a routine has been established, the teacher models this for pupils to ensure they
understand it.

Teachers explain the rationale behind the routine to help pupils understand why it is
needed, as well as the sanctions that will be imposed if a pupil does not adhere to the
routine.

Teachers ensure that the routine remains consistent and is practised throughout the
year to create a more productive and enjoyable environment.



From November 2024, we will also introduce a ‘Ready, respect, learn’ approach into the classroom
environment so that our pupils recognise that the pre-requisites for effective learning.

Ready Respect

The classroom environment

o In order to prevent poor behaviour, the school understands that a well-structured
environment is paramount.

o  Teachers employ strategic seating arrangements to prevent poor behaviour and enable
it to be noticed early — this includes:

Seating those who frequently model poor behaviour closest to, and facing, the teacher.
Seating those who frequently model poor behaviour away from each other.

Ensuring the teacher can see pupils’ faces, that pupils can see one another, and that they can see the
board.
Ensuring the teacher can move around the room so that behaviour can be monitored effectively.

o Wherever possible, teachers avoid standing with their backs to pupils and ensure they
have full view of the room at all times.

o Before starting lessons, teachers ensure they have the full attention of all pupils, then
explain the task clearly so all pupils understand what they are supposed to be doing.

De-escalation strategies

o  Where negative behaviour is present, staff members will implement de-escalation
strategies to diffuse the situation — this includes the following:

Appearing calm and using a modulated, low tone of voice

Using simple, direct language

Avoiding being defensive, e.g. if comments or insults are directed at the staff member

Providing adequate personal space and not blocking a pupil’s escape route

Showing open, accepting body language, e.g. not standing with their arms crossed

Reassuring the pupil and creating an outcome goal

Identifying any points of agreement to build a rapport

Offering the pupil a face-saving route out of confrontation, e.g. that if they stop the behaviour then the
consequences will be lessened

Rephrasing requests made up of negative words with positive phrases, e.g. “If you don’t return to your
seat, | won’t help you with your work.” becomes, “If you return to your seat, | can help you with your
work.”

Rewarding Positive Behaviour

There are a number of ways in which we reward positive behaviour.



Firstly, in the Friday Awards Assembly, the following certificates of achievement are given out: Core
subject Award, Foundation subject Award and St. Joseph’s Virtues certificate. The assembly will be
facilitated by a senior leader, or another appropriate member of staff. As the celebration assembly will
occur weekly, it should mean that each child in the year group, should receive at least one formal
certificate per term, appropriately acknowledging their efforts and determination.
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In addition to this, we will implement a sticker system, in keeping with the vision statement, whereby
children will receive a sticker for ‘in the moment’ rewards, where members of staff recognise positive
behaviour.

We acknowledge that other rewards and strategies e.g. rewards for Times Table Rock Stars, rewards
for online book/digital library reading completion will also be regular occurrences.

The house point system e.g. St. George, St. David, St. Patrick and St. Andrew is also an alternative
reward system. Although arguably less accurate, it gives pupils a sense of patriotism, sense of team and
a collective responsibility as a mixed-age group of individuals.

The Saints are also useful in a number of ways — including, but notwithstanding PE team colours.
Furthermore, house points are in place and pupils receive regular house points for positive behaviour,
but predominately the completion of learning tasks. It is well-documented within evidence that SEND

pupils receive fewer ‘points’ in such systems, and therefore, St. Joseph’s staff are well versed in ensuing
parity of points for pupils’ effort and academic achievements.

6. Intervention

o All staff will attempt to use the de-escalation strategies before the use of physical

intervention; however, the school understands that intervention may be the only
resolution in some severe incidents, such as violence or where there is an immediate
risk of injury.

o Any violent or threatening behaviour will not be tolerated by the school and may result
in a fixed-term exclusion in the first instance. It is at the discretion of the headteacher
as to what behaviour constitutes for an exclusion.

o When using reasonable force in response to risks presented by incidents involving pupils
with SEND or medical conditions: the school will recognise and consider the
vulnerability of these groups.

o  Following a fourth incident of challenging behaviour, the following sanctions are
implemented:

o The headteacher will enforce a fixed-term exclusion in line with the school’s exclusion/suspension
policy.

o The local pupil referral service may be contacted to conduct a home visit to offer support to the pupil
and their family.

e When the pupil returns to the school, the headteacher, pupil and parents will agree, in writing, a
strategy for identifying instances of challenging behaviour and how to avoid them.

o When returning to the school, the pupil will have an individual behavioural plan and/or pupil support
plan, put in place.

e Parents will be made aware, in writing that a further incident could result in permanent exclusion.

e Where a pupil is identified as having SEMH difficulties, but a request for an EHC needs assessment is
rejected, or has been approved but the implementation of an EHC plan fails to address the pupil’s
behaviour, further sanctions, such as exclusion, could be considered.

o) For punishments to be lawful, the school will ensure that:



o The decision to punish a pupil is made by a paid member of school staff, or a member of staff
authorised to do so by the headteacher.

e The decision to punish a pupil is made on the school premises or whilst the pupil is under the charge
of a member of staff, such as during an educational trip/visit.

o The decision to punish a pupil is reasonable and will not discriminate on any grounds — as per the
Equality Act 2010.

O

The school will ensure that all punishments are reasonable in all circumstances, and will
consider the pupil’s age, religious requirements, SEMH needs and any SEND.

7. Staff training

O

The school recognises that early intervention can prevent misbehaviour. As such,
teachers will receive training in identifying problems before they escalate; this can be
behavioural problems in the classroom or during breaks and lunchtime.

Teachers and support staff will receive training on this policy as part of their new starter
induction and as part of their development.

All staff members are provided with sufficient training in de-escalation strategies and
dealing with disruptive and challenging behaviour as part of their induction programme
— this training is updated regularly.

Training may also be refreshed in light of recent incidents and challenging behaviour, or
where it is apparent that existing methods are not as effective as they could be.

The logging of incidents will occur using the schools’ MIS system so as to ensure that
we are able to monitor and track behavioural difficulties which occur and identify any
patterns.

8. Monitoring and review

O

O

O

This policy will be reviewed by the headteacher on an annual basis, who will make
any necessary changes and communicate these to all members of staff.

This policy will be made available for Ofsted inspections and review, upon request.

The next scheduled review date for this policy is September 2026.




Appendix I:

Managing In-Class Incidents Flowchart

Case |)

Child A repeatedly talks again in class.

4

Child A ignores the sanction and continues
to talk.

Case 2)

Child B hits another child on a separate occasion in the
same week.

4

Child B hits a different child for a third time in the same
week.

Using St. Joseph’s Virtues as basis

of discussion, manage pupil in class
with positive behaviour prompts.

4

Manage in class with another behaviour
prompt and reminder of a sanction.

4

Manage in class, with another behaviour
prompt, reminder of sanction and if
necessary, follow through with sanction.

Find out accuracy of story and the
catalyst. Remind pupil of positive

behaviour required in school. If first time
incident and child is sorry, then stop here.

9

If necessary, and behaviour was unprovoked, liaise with
DHT/HT and discuss sanctions with parents, utilising St.
Joseph'’s Virtues as the basis of discussion (combined
with school expectations). Sanctions should still aim to
promote positive behaviour e.g. letter writing/apology.

9

Liaise with DHT/HT, sanction and liaise with
DHT/SENDCo for further input. Focus on intervention for
behaviour; the promotion of positive behaviour.



Case 3)

Child C has forgotten their reading diary
x4 days in a row.

4

Child C has forgotten their reading diary
x5 days in a row.

Case 4)

Child D then refuses to cooperate with his peers
during independent play.

4

Child D then attempts to scale perimeter fence.

Case 5)

Using St. Joseph’s Virutes as basis of
discussion, remind pupil of positive
behaviour required in school. If first time
incident and child is sorry, then stop here.

4

Utilising St. Joseph’s Virtues as the basis
of discussion combined with school
expectations, explain to pupil and parents
the requirement to read.

4

Liaise with DHT/HT, further discussion
with parent about need to read.
Discussion with SENDCo if home barriers
are found to be cause of the problem.

Using St. Joseph’s Virtues as basis of
discussion, inform DHT/HT and liaise with

parents. Monitor toilet usage until staff are
convinced this was an isolated incident.

9

Utilising St. Joseph’s Virtues as the basis of
discussion combined with school expectations,
explain to pupil and parents the requirement to play
nicely. Treat as an isolated incident if child has
shown remorse from previous incident.

9

Liaise with DHT/HT. Discussion with
DHT/SENDCo; referral to external agencies to

promote positive behaviour.

Liaise with DHT/HT. Discussion with SENDCo; referral to
external agencies. Follow de-escalation procedure and

refer to HT/DHT for temporary exclusion procedure to be
followed, if necessary, depending on severity, age,
understanding and intent.




Case 6)

Despite behaviour prompting, Child E then has a
physical fight with another pupil in school, about
'‘who should be in goal.'

Case 7)

Case 8)

Child G swears again at another pupil.

9

Child G swears at a member of staff.

Utilising St. Joseph’s Virtues as a

basis of discussion, remind pupil of
positive behaviour required in school.

9

Utilising St. Joseph’s Virtues as the basis of
discussion, explain to pupil the necessity to love
each other. Where necessary, liaise with head
lunchtime supervisor for child to miss a portion of
lunchtime period, in the school hall.

4

Lunchtime staff to liaise with class teacher about
incident. Only necessary to report to parents, if this
is a repeat event or child has displayed chronic
aggression in class, also.

Remind pupil of positive behaviour
required in school, utilising St. Joseph'’s

Virtues - liaise with parents to discuss
matter.

Using St. Joseph'’s Virtues as basis of discussion,
remind pupil of positive behaviour required in

school. Sanction e.g. portion of playtime writing
letter explaining why we use positive language in
school.

L g

Sanction again and inform parents -
reinforcing the expectations required in
St. Joseph’s Virtues.

4

Liaise with DHT/HT. Discussion with
SENDCo; referral to external agencies to
promote positive behaviour. Possible
Early Help Assessment required.



