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Handwriting Strategy:

St. Joseph’s Catholic Infant and Junior Schools, Birtley
recognise that handwriting is a basic skill that influences
the quality of work throughout the curriculum. It is used
as a mode of expressing and communicating language. By
the end of Key Stage 2, all pupils should have the ability
to produce fluent, legible and, eventually, speedy joined-
up handwriting, and to understand the different forms of
handwriting used for different purposes.

Our intention is to make handwriting an automatic
process that does not interfere with creative and mental
thinking.

Handwriting is a compulsory component of the national
curriculum in England: English programmes of study for
both key stages | and 2.



Aims and objectives:

The design of the handwriting curriculum is rooted in evidence-based practice. Leaders have constructed
a curriculum that is both ambitious and designed to give all learners the skills needed to communicate
by hand. The curriculum is coherently planned and sequenced towards cumulatively sufficient knowledge
and skills. It aims:

= to develop a neat, legible, speedy handwriting style using continuous cursive letters, which
leads to producing letters and words automatically in independent writing.

* to establish and maintain high expectations for the presentation of written work.

= for pupils to understand, by the end of Year 6, the importance of neat presentation and the
need for different letterforms (cursive, printed or capital letters) to help communicate
meaning clearly.

Agreed language:

Many problems in the teaching of handwriting have their origin in the misunderstanding of common
terms. Developing an agreed vocabulary for handwriting helps to avoid confusion when staff
communicate with one another and with pupils.

The same words should be used throughout school. There may be slight adjustments for the very
youngest children. This list featuring some of the most important terms can be found in Appendix I.

Font:

We follow the Penpals handwriting scheme.

The handwriting style that we follow can be described as simple print moving to cursive. Cursive is the use
of diagonal and horizontal strokes that are needed to join letters with some letters left un-joined.

Our simple print font:

abcdefghijklmnopqrstuvwxyz
ABCDEFGHIJKLMNOPQRSTUVWXYZ

Our cursive font:
The five boxing wizards jump quickly.

The pre-cursive font is not used in our school. In the ‘Reading Framework’ July 2023, it states that
children should “be taught the correct start and exit points for each letter, which should not include
‘lead-in’ strokes from the line”.

Number Formation
We teach the following number formation from EYFS.

1234567890

Break Letters

The break letters in our cursive font are:
gixyz

Capital Letters:

It is important to teach the capital letters and their formation quite specifically. Pupils should also be
sure of the upper case and lower-case forms of each letter and be able to relate them to one another.



T here is a natural progression from Reception throughout Key Stage |, when pupils progress from
‘sounds’ and ‘graphemes/phonemes’ to letter names. It is important that this occurs in a gradual
manner, in keeping with the child’s phonological awareness.

Joining:

Children should be taught to join their handwriting as soon as they can accurately and automatically
form each letter. It is important they are taught to join before their speed of printing increases
significantly.

In our school, joining is typically taught towards the end of Year |. Once children can join, the
expectation is that, whenever they write, they should use a joined style with the exception of specific
contexts that require print (for example, labelling a diagram). In Key Stage 2, letter formation and
correct joins are modelled again at the beginning of each year and expectations are set.

Key resources:

Pencils:

Ideally, children should be provided with a variety of pencils and helped to find those that provide control
and comfort for them as individuals. The process is rather like choosing new shoes — one size and shape
will not suit all.

The choice should consider:
= Pencil shapes: triangular and hexagonal bodies
= Tactile qualities: both textured and smooth bodies
= Sizes: variety of widths, lengths and weights
= Lead grading: both hard and soft leads
= Designs: ergonomically designed mechanical pencils for both left and right handers

Children who have well-developed fine motor skills can usually manage with standard pencils, but for
children with difficulties, a well-chosen design can offer support.

Pens:

The choice of writing tools is related to the task and subject, not any attributes of maturity or prestige.
The decision of when to introduce pens is flexible and based on biomechanical factors and each child’s needs.
We also recognise that there is much debate about the ‘pen licence’. At St. Joseph’s, we believe that
pupils should write in pen, as a matter of course, and that pupils spend several years practicing and
refining their written style. We also recognise that on occasions, pupils make mistakes, and wish to
‘experiment’ with their style. At St. Joseph’s, we also appreciate the friction that some pens produce,
enabling pupils’ handwriting to become sleeker. In Key Stage |, pupils will practice in pens, in handwriting
lessons, with the aim that by the end of Year 2, pupils will routinely write with a pen.

Exercise Books - line spacing:
We use exercise books with line-markings and margins for all writing tasks. The line spacing provided at
all ages is selected to suit the natural size of the child’s writing and their stage of writing development.

It is especially important that developing writers in EYFS and KS| have widely spaced lines and a margin
so that writing is not cramped. Adequate spacing continues into Key Stage 2 as highlighted in the National
Curriculum. The requirements for Years 3 and 4 are that pupils should be taught that lines of writing are
spaced sufficiently so that the ascenders and descenders of letters do not touch.

Where children are required to write on worksheets, correctly sized lines will be provided.
Equally, whiteboards are lined to support children with correct formation and spacing.

Mathematics books have appropriately sized squares to support correct number formation.



Organisation of teaching:

Handwriting skills need to be taught both as a timetabled discrete subject and through ongoing
reinforcement of skills in everyday written language activities. Our handwriting lessons are focused,
short and at regular intervals. Handwriting sessions are in addition to phonics sessions.

Handwriting will be taught in the following sessions:
EYFS: Four morning sessions per week.

Key Stage |: Twice weekly during Tuesday and Thursday morning registration sessions as well as
two additional shorter sessions which will take place during the English sequence of learning
throughout the week.

Key Stage 2: Twice weekly during Tuesday and Thursday morning registration sessions as well as
two additional shorter sessions which will take place during the English sequence of learning
throughout the week.

Core principles of teaching handwriting:

Our core principles of teaching handwriting are set out in appendix 2.

These are drawn from evidence-based practice and guidance from the National Handwriting Association. All
staff should follow these principles.

Provision for left-handed writers:

At least ten percent of the population are left-handed — a slightly higher proportion are male.
Potential issues for left-handed writers include:

= Some letter formation movements are made in a direction that is not natural
. A left-hander often cannot see what they are writing
. Writing is more likely to get smudged

A left-hander has to make many more pushing movements when writing that are more difficult to
control than pulling movements.

Staff should assess the needs of left-handed writers and consider appropriate adjustments which
may include:

= A higher seat

= A sloped writing surface

»  Good lighting — to make sure the writing hand does not cast a shadow on the writing
= Sit on the left-hand side of right-handed writers so elbows do not bump

* Paper tilted clockwise in the left-handed writer position

= Pencils and pens to suit - ergonomic good grip, soft lead, fast drying ink

= Left-handed scissors

* Investigate arm, hand and pen hold positions to find those which suit

= Explore changes to letter formation and joining movements

Provision for EAL children:

When supporting children transitioning from a different script or handwriting style, teachers should
be aware of several potential challenges:



Directionality differences: Some scripts are written from right to left (e.g., Arabic, Hebrew),
while others are left to right (e.g., English, Latin scripts). Adjusting to a new writing direction can be
confusing for pupils.

Character complexity: Scripts like Chinese or Japanese involve intricate characters, whereas Latin
scripts have simpler letter forms. Pupils may need time to adapt to the different levels of complexity.

Baseline orientation: In scripts like Arabic and Persian, certain letters have parts that descend
below the baseline, contributing to the script's distinctive flowing appearance. Understanding these
variations is crucial for teachers.

Strategies that staff should consider:

= Recognise the specific script or handwriting style the pupil is accustomed to. This awareness
helps in identifying potential challenges they may face when adapting to a new writing
system.

= Explicit instruction: Provide clear and direct teaching of the new handwriting style.
Demonstrate proper letter formation, spacing and alignment to establish a solid foundation.

= Gradual transition: Ease the pupil into the new handwriting style by starting with larger
writing spaces and gradually moving to standard sizes. This approach allows for a
comfortable adjustment period.

= Consistent practice and feedback: Encourage regular practice and provide constructive
feedback. Positive reinforcement helps build confidence and reinforces correct techniques.

* Cultural sensitivity: Acknowledge and respect the pupil’s original writing system.
Incorporating elements from their native script can create a more inclusive learning
environment.

Assessment of handwriting:

Early identification and correction of errors will prevent many later problems with handwriting. Assessment
needs to be an integral part of the teaching sequence of every new step within the handwriting curriculum.

Any feedback and marking of handwriting must reflect an awareness of the complexity of the task and
individual needs of the pupil. Wherever possible, targeted feedback should be provided as promptly as
possible, preferably within the lesson. Written feedback on handwriting should be explained, modelled and
practised face-to-face with the child. Any written comments should be focused on structured learning steps
and avoid descriptors such as ‘neat’ and ‘untidy’ or ‘take care with your handwriting’ as these are not specific
enough, and do not provide the modelling which evidence-led practice recommends. Exercise books should
evidence the timely, consistent, active correction of any errors.

An example of our termly assessment can be found in Appendix 2.

Supporting children with handwriting difficulties:

Where assessment or monitoring indicates that pupils are struggling with handwriting, care should be
taken to ensure that a full diagnostic assessment is undertaken to understand the barriers to fluent and
automatic handwriting. This will enable interventions and support to be precisely tailored to pupils’
needs. Staff will ensure that, where pupils struggle significantly with transcription, written tasks are
adapted appropriately. Pupils should not be expected to write beyond their phonic understanding. A
short-term reliance on oral composition may be appropriate while the pupil is supported to rapidly
secure automatic handwriting.

The process of handwriting relies on the integration of component factors — motor skills, perceptual,
cognitive and linguistic processing. Consequently, pupils with a known disability in any of these areas may
need particular support to develop effective handwriting. The severity of the conditions will obviously



have an impact, as will any co-occurrence with other conditions.

Related disabilities include: Cerebral Palsy, Arthritis, Muscular Dystrophy, Hypermobility syndrome,
Sensory impairments, ASD, ADHD, Developmental Coordination Disorder (or Dyspraxia),
Developmental Language Disorder and Dyslexia.

Intervention:

Intervention should be based on children’s needs as identified through an assessment of their
handwriting. Intervention should be I:l, 1:2 or small group. Adult observation/supervision and
guidance are essential to reduce the risk of poor habits developing and becoming embedded. In our
school, intervention is intensive and intended to support rapid catch-up as we know that poor
handwriting impedes pupils’ ability to engage fully with the curriculum.

Community involvement:

Knowledge sharing and relationship building are at the core of good practice in any school community
and of particular importance in learning a complex skill like handwriting.

Involving parents and carers at every stage in learning ensures that key messages are implemented at
both home and school. Successful practice in handwriting is based on consistency and continuity
across the whole school community. In our school we involve parents in the process of handwriting

by:
= Sharing letter formation rhymes with parents at the beginning of reception.
= Showcasing handwriting progression on social media and during parent meetings.

*  Working together with parents when the need for handwriting intervention has been
identified.



Appendix |: Agreed language

Positional language:

An essential part of teaching patterning and letter formation is to ensure that young children really
understand positional language when working with pencil and paper.
Terms include: up, down, above, below, under, top, bottom, across, around and between.

Uftoffthetop | Down the stem
and scoop out the | and draw the
egg Ieaves.

R
e f

i{jj k'kll

Downthebody | Down hisbody, | Down the Down the long
nd |anddotforthe |curl, dotforhis | kangaroo'sbody | leg
head. head. tail and leg.

To support the correct and consistent formation of
individual letters, a graphic with an accompanying rhyme
is used in Reception and throughout Key Stage |.

Similar letter shapes are grouped together to help children
form letters consistently. This continues to be referenced
as necessary in Key Stage 2.

Long-legged giratte litujy [l LITUJY

One-armed robot rbnhmkp RBNHMKP

Curly caterpillar cadosgqef  ffss CADOSGQEF
Zig-zag monster ZVwXx 2z ZVWX

Letter combinations ck qu ai igh oo ee oa ow ch wh

Capital or Upper-case letters/Small or Lower-case letters:

Each lower-case letter has a corresponding capital letter; they share the letter name and represent
the same sound. Pupils are taught, for example, that both ‘@’ and ‘A’ are called /ae/ and are usually
pronounced /a/. The names of letters are taught once pupils have learned to say the sounds.

The base line:

This is the continuous line upon which the main bodies of letters rest.



Ascenders or Tall letters / Descenders or Tail letters:

These are the correct terms for the parts of letters that extend above or below the letter body. In
Reception and Year [, these letters are described as Tall (letters) and Tail (letters). By Year 2, children
are taught the correct terms.

x-height or short letters:
These are letters without ascenders or descenders, such as m, e and o.
In Reception and Year |, these letters are described as ‘short’ letters.

Letter bodies:
The parts of letters which are neither ascenders nor descenders e.g. the rounded parts of b, d and a
and the “arches” of m and n.

Entry or Lead-in stroke:
Letters in a continuous cursive style will begin on the baseline with an entry stroke / lead-in stroke.

Exit stroke or flick:
Letters that finish on the baseline often have a final flick in the forwards direction. This provides the
potential to join when the child is ready for this step.

<—top line
ascender

<—Xx-height
body
<4—base line

exit stroke descender

Joining strokes and break letters:
= Diagonal strokes join from letters which finish on the baseline.

= Horizontal strokes join from letters which finish at the top.
= Break letters are those which when adjacent to each other are best left un-joined.

th 0o gu



Appendix 2: Termly handwriting assessment



progress on English Handwriting Spreadsheet:

1. Lowercase (etten

2 Capital Letters
3 Numerals
L MNomer

Rﬂ"mat in hmdmn.ung hauk.

Write your name.




progress on English Handwriting Spreadsheet:
1. Lowercase letters
2 Capital Letters

Mumerals

Namer o

Key joina

Repeat in handwriting hook.

Diogorsal join ho ascender ch Diogonal join.noascender @

oskondal jindo cscende  wh HosRoniol join, no Gecender T

Write your name.




progress on English Handwriting Spreadsheet:

1.

2

Lowercase letters
Capital Letters
MNumerals

Key joins

Pangram:

Espa.a.t in hmd.&w*a.mg hook.

5 Factars
Jor suscem

el

Disgonal join
W G

Dl o,

0 BT

Hariaanil foin,
RO QECENCE

acdgs
TN OeE b s WA

ginpruvwy

acdgos

(il s iowinn Infieey)

Jeirs Mmugsl

ch, 1, ok, ol e, at, i, @l
ok, ot, of, of

i, gy, ir, &, LB, U2 e le, ar, o,
in, ui, B.:l S, an, o

i, g, &g, ag, o, o, kg i, ad, ug,
ddf, @ a6, @, oo, di, i L G ke

s, B, e, 0T, O, oy, N, ap, oy

o, 04, i, i, OF, O, od, e, v

wh, ah




progress on English Handwriting Spreadsheet:

1. Lowercase letiers

2 Capital Letters
MNumerals

Key joins h Factors
. .': I SLLISRT

Pangram:

Repeat in handwriting houk.

-l deirs Yaighl

Sagond o li ch, th, ok, ol al, of ol &,
0 R ok, ot ok of

Dl joan,

ai, oy, ir, &, e, ue, er, [e, ar, o,
R ABTET

in, ui, By, gw, an, ip

:cu’gs M.&__"Zrﬂ..’.ll.lbd“.i‘?.é.ﬂu.ug_
N (s VAR dd, ag 8, @, o, nd, da, b L b ke

Horigniul join, ginpruvwy M, U, 08, W, 0T, &, dy, a0, O, o
=a amendar 4 ¥ 4

acdgos o0, o0, wd, Wi, 0F, o9, od, v, ve
{anficine ks infers)

wh, ah

re, r, 58, 50, ffl fo, fo




